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Presenter
Presentation Notes
Did you Rebound & Recovery was developed in response to Hurricane Michael hitting the panhandle of Florida in the fall of 2018.



A common misconception is that the child has behavioral or 
em otiona l issues. However, these  d isrup tive  behaviors a re  often  

ine ffective  ways to  com m unica te . They need  stra tegies to  
regu la te  the ir m ind , body, and  em otions.





e cog n ize their emotions, thoughts, and actions



Cognit ive Behavioral  Tr iangle
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Presentation Notes
Children that experience trauma are more likely to be hypervigilant and stay in a state of hyperarousal, which impacts their "ability to learn, sustain healthy peer and adult relationships, and decreases their capacity for resilience in the face of adversity," (Erickson & Harvey, 2021, p. 1), while diminishing their perception of safety (Cole et al., 2005). Due to their constant state of hypervigilance and hyperarousal, those who have experienced trauma have difficulty with concentration, which often leads to the misdiagnosis of attention deficit hyperactivity disorder, demonstrating the lack of proper understanding of trauma in the classroom. Staying in a constant state of hypervigilance and hyperarousal, 

This results in the child becoming emotionally flooded and actives their nervous system. When this occurs in the classroom, the responses are misinterpreted as bad behavior, discipline issues, laziness, or lack of motivation, which correlates into poor academic success. Current attempts to address the impacts of trauma in the classroom have focused on the implementation of programs like Social Emotional Learning (SEL) curriculum for students, Multiple Tiers Systems of Support (MTSS), Positive Behavior Interventions and Support (PBIS) (Erickson & Harvey, 2021), yet the incongruency of the programs and the one-size-fits-all curricula persist because the individual child'



Due to age and stage of development, children 
often have difficulty communicating their 

feelings, especially verbally.
Because they do not have the vocabulary or 
understanding of what an emotion is, they 

frequently express emotional distress through 
their behavior. 



Emotion Label ing with the Emotion Meter



e fle c t on  the  conne c tion  b e twe e n  the ir
e m otions , thoug h ts , and  ac tions



Im p rove  
a c a d e m ic  su c c e s s  

th rou g h  c o lle g e  

Ha ve  fe we r 
s c h ool 

a b se n c e s

Im p rove  
soc ia l sk ills

Connect ion  between  
em otions, thoughts, and act ions

Ch ild re n  w h o re c e ive  CBT su p p orts :

ove r t im e
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Children that experience trauma are more likely to be hypervigilant and stay in a state of hyperarousal, which impacts their "ability to learn, sustain healthy peer and adult relationships, and decreases their capacity for resilience in the face of adversity," (Erickson & Harvey, 2021, p. 1), while diminishing their perception of safety (Cole et al., 2005). Due to their constant state of hypervigilance and hyperarousal, those who have experienced trauma have difficulty with concentration, which often leads to the misdiagnosis of attention deficit hyperactivity disorder, demonstrating the lack of proper understanding of trauma in the classroom. Staying in a constant state of hypervigilance and hyperarousal, 

This results in the child becoming emotionally flooded and actives their nervous system. When this occurs in the classroom, the responses are misinterpreted as bad behavior, discipline issues, laziness, or lack of motivation, which correlates into poor academic success. Current attempts to address the impacts of trauma in the classroom have focused on the implementation of programs like Social Emotional Learning (SEL) curriculum for students, Multiple Tiers Systems of Support (MTSS), Positive Behavior Interventions and Support (PBIS) (Erickson & Harvey, 2021), yet the incongruency of the programs and the one-size-fits-all curricula persist because the individual child'







Emotion Meter



e fram e the ir ne g a tive  thoug h ts



I ’m not smart!

No one likes 
me!

I’m ugly!

I  am learning 
new things 

_ _ _  likes me 
and is my 

friend.

I  like that I  
have _ _ _ _ !



e g u la te the ir e m otions  and  ac tions



Children react differently to not being able to express what they are feeling.
• Some children tend to hold big feelings inside. 
• Some of these children withdraw and avoid interacting with others. 
• Other children are more explosive in nature. 

⚬ angry outbursts
⚬ throw things 
⚬ tantrums

• Some children show emotions through aggression toward others, such as 
their family members, friends, or even themselves.  



What is Emotional  Regulat ion?
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Presentation Notes
“Emotional regulation refers to the process by which individuals influence which emotions they have, when they have them, and how they experience and express their feelings. Emotional regulation can be automatic or controlled, conscious or unconscious, and may have effects at one or more points in the emotion producing process.”
(Gross, 1998, p. 275).



Too hard

Too soft

Just  right



Hot Cocoa Breathing



Cognit ive Behavioral  Ski l ls 



Questions?



Tell us your   Thoughts!



h t tp s ://re b ou n d a n d re c ove ry.c fc .fsu .e d u /

w w w.fa c e b ook.c om /Re b ou n d a n d Re c ove ry

fsu _re b ou n d _a n d _re c ove ry

@FSUCFCRR

https://reboundandrecovery.cfc.fsu.edu/
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